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What students say best supports classroom learning for diversity and social justice 

Asked of students at ASI Board of Directors meeting, December 2020.  

 

  Faculty should be aware of their own biases, keep an open mind, and provide a welcoming 

perspective to students. When an instructor is adamant and persistent in his/her beliefs, 
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Examples of assignment tips and instructions across disciplines 

The table below provides suggestions for developing diversity assignments for each of the ILO 

Diversity Rubric categories, applicable across disciplines. The left-hand column contains tips and 

guiding questions for developing assignments.  The right-hand column contains example prompts 

that can be developed into assignments.  
 

This column contains the definition of 

the rubric category, tips and guiding 

questions when designing an 

assignment 

 

This column contains examples of language and 

approaches that instructors might use in the 

assignment. 

Considerations for developing 

assignments focused on “Cultural Self-

Awareness” 

 

Identification of one’s positions, identities, 

https://implicit.harvard.edu/implicit/takeatest.html
https://implicit.harvard.edu/implicit/takeatest.html
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assumptions to the criticism of others. 

Note: This requires an honest, open and 

safe space. 

 

Guiding Questions for “Cultural Self-

Awareness“  

 Does the assignment address how 

intersectionalities affect an individual’s  

perspective?  

 Does the assignment challenge 

students to identify their biases and/or 

blind spots?  

 Are there ways that the assignment 

encourages collaboration or dialogue 

with others to gain insight and 

awareness to compensate for 

biases/blind spots?  

 

 

 

meal. Have students consider the meal itself 

(preparation, seasoning, presentation, etc), the family 

dynamics, and any other observations that seem 

noteworthy. Have students analyze the manner in 

which different cultures approach what could be seen 

as a mundane, daily occurrence.  

 Ask students to choose some aspect of popular culture 

(a movie, TV show, a favorite song) that resonates with 

their own experiences. Using that chosen product, ask 

students to identify how it  reproduces or challenges 

existing power structures, stereotypes, and biases in 

our society. Discuss the potential contradictions in a 

media product that both resonates with their 

experience yet simultaneously reproduces other forms 

of bias. For example, if a media product elevates the 

representation of your ethnic group, does it also 

denigrate persons on the basis of gender or sexual 

identity or class?  

 

Discipline Specific Examples for “Cultural Self-

Awareness“ 

 English: Assign texts by scholars who deal with 

stereotyping and bias (e.g.  Audre Lorde, James 

Baldwin, June Jordan). Have students identify or  

formulate practices from the readings that may help 

them reflect on stereotyping and biases that may be 

present in their own thoughts or actions.  

 Ethnic Studies: Create a “classroom conference” event 

where students can share their family cultural 

histories. Have students record video or audio 

interviews from family members to create an oral 

historical account of their family’s experience over 

several generations. During the classroom conference, 

students can then be asked to share key moments and 

quotes from their work and provide an analysis of the 

significance of these testimonies in how they now 

understand themselves and their family cultural 

histories. 
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 Political Science: Ask students to research a policy and 

identify how culture and context contributed to the 

drafting of that policy. Specifically, identify the 

group(s) who benefited from the policy and those who 

were disenfranchised by the policy. Discuss the role 

that cultural biases and stereotypes have in creating 

such policies and the lasting effects of the policy.  

 Economics: From a list of policy positions, have 

students identify what their policy preference would 

be and ask them to also create hypothetical profiles of 

those who would support alternative policies. Make a 

list of proposed profiles, grouping similar ones 

together, and ask students to think about which 

profile(s) they most identify with, if any. Allow  each 

student to choose their closest profile (or explain why 

they differ from all profiles listed) and their preferred 

policy. Encourage other students to learn more about 

their classmate’s choices through questions that parse 

how and why assumptions differed from revealed 

reality.  

 History: Have the students read documents from 

courts which have criminalized certain behaviors 

(such as homosexuality). Have them critically analyze 

their own positions on this topic and how this 

contributed to the power structures and the society 

that created these.   

Considerations for developing 

assignments for “Knowledge of Diverse 

Views” 

Strong evidence of knowledge of diverse 

views in areas such as values, 

coil3([il3([il3([il3([il3([u )111(m)-r.17fw)-r.1(iden)dent)tyles,hy )4era)d(s)-p
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 Create a safe space that will allow 

students to share their knowledge 

about their culture. 

 Establish expectations as to what 

constitutes evidence of knowledge of 

diverse views. 

 Acknowledge how your discipline has 

excluded and/or marginalized the 

voices of scholars of color thereby 

producing scholarship that perpetuates 

the exclusion and silencing of diverse 

cultural insights.  

 

Guiding questions for developing 

assignments focused on ““Knowledge of 

Diverse Views” 

 Does the assignment ask students 

to identify their own identity as 

well as investigate the lived 

experiences and intersectionality of 

others to  better understand a 

different perspective?  

 Does the assignment ask students 

to identify how the author’s 

positionality influences their work 

and the discipline? 

 Does the assignment give examples 

of appropriate questions to learn 

more about someone else’s identity 

or viewpoints?  

 Does the assignment include 

scholarship by those who have 

typically been overlooked in the 

field such as women, people of 

color, non-Western European 

scholars or experts, and other 

marginalized identities?  

 

with small group discussions and a subsequent large 

class discussion. Discussion questions can include: In 

what ways can you relate to the experiences of this 

scholar? How do the intersectionalities of this scholar 
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 Ask students to present on a culinary item that 

represents their culture. Discuss the significance of the 

item and/or preparation of the item.  

Discipline Specific Examples 

 Mathematics:  Have students conduct an examination 

of the mathematics used to build pyramids and other 

ancient structures to learn the geometry needed to 

construct structures with certain properties (e.g. 

allowing light to enter a room at a particular time--

Chichen Itza). Have students replicate the ideas by 

constructing a small scale structure with similar 

properties and identify how culture and beliefs 

influenced the way in which the structures were built. 

 Mathematics/Statistics: From a single data set, have 

groups find evidence for opposite conclusions. 

Examine how statistics based on the same data can be 

used to form different narratives.  

 Political Science: Give a critical analysis of a 

bill/law/initiative from various perspectives, 

including perspectives beyond the two major parties 

and perspectives from different identities and 

intersectionalities. Ask students to identify who 

benefits and who is harmed by the policy and how the 

policy can be amended to be inclusive of those who 

have been systematically oppressed by similar laws.  

 Psychology/Social Work/Sociology/Education: Instruct 

students about the different ways that people from 

different backgrounds seek “treatment” or help for 

mental illness. Include whether, among some groups, 

no treatment is sought. Ask students to research a 

group of their choosing and give a presentation (or 

write a paper) on the reasons why that group 

approaches mental illness in the way that it does. 

 Political Science: Ask students to research a bill or law 

that was supported by a historically marginalized 

person or group.  Have students identify the process of 

the bill becoming a law or failing to become a law. Ask 

students to identify what the intent of the bill was and 



 

 

9 

the obstacles the bill encountered. Engage in a 

discussion on the political and social context of the 

bill’s passage or failure and examine the viewpoints 

from support and opposition of the bill.  

 English: Ask students to reflect upon the courses that 

are offered by the Department. Which classes are 

required? Which aren’t? Are the course offerings 

culturally diverse? What are the consequences of the 

course offerings on student’s knowledge of others? 

 Economics: There is a standard way in which economic 

well-being is reported in the news, by politicians, etc. 

These reports are based on Gross Domestic Product. 

They shape our perception of when the economy is 

doing well and which policies contribute to welfare, 

also which countries are successful in providing high 

living standards to their citizens. An alternative 

approach is to ask people how happy they are. 

Compare how countries rank by self-reported 

happiness vs. GDP. Discuss which is a more relevant 

measure, and how policy choices may be biased by 

what we choose to measure and prominently report.  

 Geography: Research a topic and consider how that 

same topic is viewed (as demonstrated by different 

data sets/evidence) differently by comparable entities 

in different locations and the likely causes for those 

differences. 

 History:  Compare how scholars of color have 

approached a certain historical topic (for example, 

Atlantic slavery) with the views of the dominant 

(usually white male) scholars.  

Tips for “Respect for Diverse 

Perspectives” 

Strong evidence of respect in 
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 Model formats for respectful debate 

and communication between 

persons/groups expressing different 

perspectives. 

 Model various ways to be respectful 

such as body language, verbal language, 

voice intonation,  active listening, and 

open-mindedness to receive feedback 

as well as give feedback.  

 Verbally acknowledge the values, 

opinions, labor and perspectives of 

others. 

 Verbally and on the syllabus 

acknowledge the values and norms that 

students bring to the classroom. 

Validate these and incorporate them 

into your syllabus and class rules. 

 

Guiding questions for developing 

assignments focused on “Respect for 
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contributed to their different experiences of inclusion 

within the fields of Psychology/Social Work/Sociology. 

 Ethnic Studies: Structure an intellectual history course 

around key debates. Ask students to take on the 

perspectives of speakers promulgating those ideas and 

engage in a respectful Lincoln-Douglas debate (e.g. 

DuBois v. Washington, Malcolm x. Rev. Dr. Martin Luther 

King, Jr.) 

 Mathematics: Compare the base 10, 2, and 20 

representation of numbers and discuss when one base is 

more appropriate than the other(s). Have students 

perform calculations in base 20 to give an appreciation 

for how calculations in base 10 may feel to someone who 

is unfamiliar with this system.  

 Geography: Compare and contrast cultural views on 

issues or beliefs  in different world regions and/or 

among indigenous and immigrant groups. Have students 

identify the process by which that issue or belief is 

m
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and local laws, etc. In break-out session, allow a 
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experienced which also resonate their own cultural 

traditions and allow for spaces of greater cross-cultural 

communication. 


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CSUEB ILO Diversity Rubric, Approved by Academic Senate, January 23, 2018 
Description:  Socio-cultural diversity competencies are characterized by the ability to recognize and 

understand the rich and complex ways that group and individual differences and interactions influence 
self and society. Students will develop the capacity to interact openly and respectfully with individuals, 
particularly marginalized individuals, across the full range of human diversity including, but not limited 
to race, ethnicity, religion, gender, sexual orientation, age, ability, socioeconomic status, health, and 

mental health. 

 4 3 2 1 

Cultural Self-
Awareness 

 
 
 

Strong 
identification of 
one’s positions, 
identities, 
assumptions, 
stereotypes, 
judgments, and 
biases. 

Adequate 
identification of 
one’s positions, 
identities, 
assumptions, 
stereotypes, 
judgments, and 
biases. 

Limited 
identification of 
one’s positions, 
identities, 
assumptions, 
stereotypes, 
judgments, and 
biases. 

Little to no 
identification of 
one’s positions, 
identities, 
assumptions, 
stereotypes, 
judgments, and 
biases. 

Knowledge of 
Diverse Views 

 
 

Strong evidence of 
knowledge of 
diverse views in 
areas such as 
values, 
communication 
styles, and 
practices. 

Adequate 
evidence of 
knowledge of 
diverse views in 
areas such as 
values, 
communication 
styles, and 
practices. 

Limited evidence 
of knowledge of 
diverse views in 
areas such as 
values, 
communication 
styles, and 
practices. 

Little to no 
evidence of 
knowledge of 
diverse views in 
areas such as 
values, 
communication 
styles, and 
practices. 

Respect for 
Diverse 

Perspectives 
 
 

Strong evidence of 
respect in 
descriptions of 
different points of 
view. 
 

Adequate 
evidence of 
respect in 
descriptions of 
different points of 
view. 
 

Limited evidence 
of respect in 
descriptions of 
different points of 
view. 
 

Little to no 
evidence of 
respect in 
descriptions of 
different points of 
view. 

 Reflection on 
Interaction with 
Diverse People 

and 
Perspectives 

 
 

Strong analysis of 
how interactions 
with people of 
diverse identities 
and positions 
influence one’s 
understandings. 

Adequate analysis 
of how interactions 
with people of 
diverse identities 
and positions 
influence one’s 
understandings. 

Limited analysis of 
how interactions 
with people of 
diverse identities 
and positions 
influence one’s 
understandings. 

Little to no 
analysis of how 
interactions with 
people of diverse 
identities and 
positions influence 
one’s 
understandings.  
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Cultural Simulation Example Assignment that Aligns with ILO Diversity Rubric 
  
Overview and purpose: 

http://changingminds.org/explanations/learning/consciousness_competence.htm
http://changingminds.org/explanations/learning/consciousness_competence.htm
http://www.sfu.ca/olc/eal/6stumblingblocksininternationalcommunication/infographic
http://www.sfu.ca/olc/eal/6stumblingblocksininternationalcommunication/infographic
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Culture 2: the focus of this culture is competition and individualism. The goal of this culture is to only 
talk about oneself.  Conversations and interactions can occur, however the individual should always turn 
the conversation back to something about themselves and their personal accomplishments.  An 
individual can elaborate on their successes and exaggerate on their accomplishments (e.g. “I just got 
back from climbing Mt. Everest” or “I decided to run the marathon last minute and finished in 3 hours”). 
Ground rules:
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Cultural Self 

awareness 

Knowledge 

of diverse 

views 

Respect for 

diverse 

perspectives 

Part 4: 
 
Key Assignment: Culminating Written Reflection that Addresses ILO Diversity Rubric 
This is the culminating assignment that integrates parts 1-3 and addresses the ILO Diversity 
Rubric categories of “Cultural Self-Awareness”, “Knowledge of Diverse Views”, and “Reflection 
on Interaction with Diverse People and Perspectives.” “Respect for Diverse Perspectives” would 
normally be evident i

https://www.simulationtrainingsystems.com/corporate/products/bafa-bafa/
https://sites.lsa.umich.edu/inclusive-teaching/sample-activities/barnga/
https://sites.lsa.umich.edu/inclusive-teaching/sample-activities/barnga/
https://sites.lsa.umich.edu/inclusive-teaching/sample-activities/barnga/
mailto:shadi.roshandel@csueastbay.edu
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/diversity/
/diversity-inclusion/social-justice-anti-racism-resources.html
/diversity/cultural-awareness-keynote-speakers-2019-2020.html
/diversity/affinity-groups/index.html
/diversity-inclusion/
https://bb.csueastbay.edu/
/dsj/


 


